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The third experience is leaded by Alberto Hurtado University (Chile) and Catholic University from Uruguay, 

as a part of a networking project with FLACSI (Federation of Jesuit Schools in Latin America and 

Caribbean1).   

Background Information:  FLACSI is an international educational network in Latin-America, with ninety 

five schools participating from nineteen countries from Mexico to Chile and Caribbean area.   The schools 

represented a diversity picture of Latin American schools, from urban-private schools to rural and public 

financed schools.   Most  of  them of  course,  represent  private and  catholic schools,  leaded  by  Jesuits  

in a very traditional model.   Since, 2006 they are building a network, based in a common mission and 

vision2 that have to be achieved.  In order to attain this goal, FLACSI agreed a project with  two Jesuit 

Universities in 20011, related  with the purpose to design and  implement  a System to evaluate the quality 

of their schools from common standards and identity.  As  part of  these  project, two main pieces  are 

being  developed  during 2012 until know.  A self evaluation program in a pilot phase (with ten school, as  

figure one shows),  and  a training programs  for tutors or facilitators (professionals prepared  to support 

the  self evaluation process and  the  improvement plans).  
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Figure 1.  Location of Pilot Schools during 2012 
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This article will be  focused just  in the  school program piece,  and  report  partial information  of  the  first 

finding and mostly about the  theoretical background and the methodological issues related  with  the  pilot 

experiences.  This is  a three years process with  gradual participation of  schools.  The first step (from  

July 2012 to June 2013) includes ten schools and the self evaluation part.  The  second step,  planed  

from July 2013 to May 2015, will consider  the  participation of more schools and  the  implementation of 

the improvement plans for all the  schools  participating  in the  project and  the  preparation  for  external 

evaluation  and  certification process.  

   The rationale underlying in this program assumes that the quality of a school, relates largely to their 

capacity to achieve the mission and vision declared. By this reason, the program mobilizes school to 

achieve results that represent the principles of their identity, from an educational perspective. The school 

begins a cycle from self evaluation, improvement, external evaluation and certification.  This dynamic will 

mean the program does not occur in isolation, the centrality of networking, will be another key condition in 

the design and implementation of the System of Quality Educational Management. 

Theoretical Background:  The project is based in the theoretical perspective of School Effectiveness 

practice, is to identify the main factors that  schools are able  to manage in order to achieve the learning 

outcomes to all the students.  The hypothesis behind this movement is that the identification and 

understanding of these factors allows for modification intervention, which would have a positive effect on 

learning and school achievement level establishments, impacting and in the quality of education systems.  

Are  two main  ideas underpinning in the project: to isolate the influence of the school on student 

achievement and to  understand the differences between schools achievement (Murillo, 2007).  

The conceptualization of school effectiveness or efficiency have been inspired in the Javier Murillo 

definition, as a school as a formal social educational environment, that allows all the students to learn  the  

curriculum (as an integrated construction) further than would be expected given its past performance and 

the social, economic and cultural background  of their families (Murillo, 2007).  Through these studies, it is 

now possible to know what part of the students' performance is responsibility of the school where he or 

she studied, and which part could be explained as a responsibility of the socioeconomic context (Murillo, 

2007). 

The framework proposed  to  schools, in order  to organize  the  evaluation process,  is based in the Latin 

American research,  mostly with the associated factors analyzed by several studies (Murillo and Roman, 

2012; 2008; 2009; 2007; Scheerens, J., 2004; Slavin, R.E., 1996).  These factors were discussed and 

selected by panel revisions that set critical factors (priorities) considering  the coherence  with  the identity 

of this network.  

All the  studies  considered at least four main domains that  schools  have  to include in the self evaluation, 

as well as  the  improvement strategies:  Curriculum Organization, School Management,  School Climate 

and  Parents and community participation.  However, is not enough to identify the  domains,  a system of  

quality  has to present  the  results  that  better  evidence  the  level of  achievement  for  each domains,  it  

means  that  the  model proposed,  consider a change  of  culture: from  a culture  of goals, to a culture  of  

results,  from  a culture of  perception to a culture of evidences,  from a cultural  of  external pressure, to a 

culture  of  responsibility with  the own  educational project.   Consequently,  the  school have  to be  

committed  to be  part  of  a improvement process  that  begin with  a self evaluation  strategy (always with  
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the  support of  external facilitators)  and  following  with  the  implementation  of improvements that are  

direct  consequence  of  their  owns  weakness.     

 

 

 Methodology:  Most  of  the  Evaluation process, especially  those  connected  with accreditation  and  

certification),  are very difficult  to  support at schools  levels (because  they are not  conceived  for  school 

organization, or  they require  a lot  of time and economic resources or finally because  are developed  in a 

bureaucratic conception.  Therefore,  the System  proposed have to be  very  careful with this  prejudice  

and  difficulties.  As  a  results,  our  proposal is  focused  in  three simple and  direct components  (as  

figure  3 will demonstrate).    

1. A clear  definition of  learning outcomes: no matter if  the national  curriculum  is  or not accurate,  

the  school have  to attain  a clear  definition  of  the  learning  outcomes in the  different areas  

including  in the  school curriculum (considering  the  national or  local standards and  their owns 

requirements from  the  particularities  of  each educational project).  These definition have to 

consider the  integrated conceptualization  of  learning outcomes and  expressed in some way 

clear  and  easy  to evaluate (ie: performing standards or competences).  

2. Four domains.  Curriculum Organization, School Management,  School Climate and  Parents and 

community participation. Each  domains  is  structured by  results  and  indicators,  each indicator 

has  a rubric that  allows school to define  clearly the  level attained  for  each indicator  and  

provide  the  evidences  to  guarantee their  conclusion.   The system is  organized by sixteen 

results and  sixty-seven indicators.  

3. A networking  support:  that  include  different  resources  and  policies  provided  or  generated  

by  the  network.  This  is  a platform  required to support  and ensure   the sustainability    of  the  

process.  For  instance, we have  developed  the  guidelines for  the  self evaluation process,  the  

on line support3, the  trainer program  to the  professional that  provide support to schools,  a  

system  to  evaluate  the  performing of  the  schools  principals).  
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Figure 2.  Cycle of evaluation and improvement  
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Ámbitos de  Evaluación

 
 
As  a conclusion,  the  system  is  providing  a practical  tool to  evaluate  the results  of  the  school work.  
The  process  is  mobilizing  a  reflective  practice at  school level,  by  promoting  a culture of  evidences  
and  reflection, that  is main clue to motivate and  compromise the school community with the learning  
outcomes with  particular focus in  the integrated conception  of  students   personal and social 
development.   
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